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WHAT WE DID
This year, the Education Project focused on two initiatives:
English Clubs and KompyutHER.

English Clubs

KompyutHER

In 2019, the Education Project ran debate

At the beginning of Summer 2019, the decision

workshops

Secondary

was taken to change the beneficiaries of the

School, while focusing on story-telling and

KompyutHER project. The Needs Assessment

drama clubs at Mlimani Primary School as

Questionnaire 2018 revealed that 84% of the

these were deemed more age-appropriate.

participants in the KompyutHER project did

at

Dar

es

Salaam

There is a pattern of students leaving school
prematurely due to the language transition of
teaching from Swahili in primary school to
English in secondary school; this initiative
aims to reduce this number. CDI's English
Clubs endeavour to increase primary school
proficiency
students'

in

English

and

self-confidence

to

improve

through

the

language transition. In practice, this is done
through story-telling clubs, drama clubs and
debating workshops, where the students have
the

chance

to

participate

in

short

not have access to a computer,

raising

concerns about the sustainability and longterm impact of the KompyutHER project. Lack
of access to a computer was a significant
barrier for the participants as it made it
extremely difficult for

them to practise and

retain the skills which they had learnt. The
beneficiaries of the KompyutHER project were
changed to women who are setting up their
own businesses or who have set up their own
businesses and require computer skills.
KompyutHER runs through three main areas of

performances and to practice expressing their

content:

opinions in English. The students also have

1) Basic computer skills (e.g. setting up a Gmail

the opportunity to improve their English

account and Microsoft Office)

vocabulary,

the

2) Business skills (e.g. how to pitch, marketing

programme will encourage them to discover

and networking skills, product differentiation,

that learning English can be fun.

promotion materials and researching)

with

the

hopes

that

3) Social media skills (e.g. Facebook, Instagram
and LinkedIn)

ASSESSMENT: DRAMA AND STORYTELLING

DRAMA AND
STORYTELLING
An assessment of English Clubs (Drama and
Storytelling) at Mlimani Primary School based
on an end-point survey and interviews with
four participants.
WHICH ACTIVITY DURING
THE ENGLISH CLUBS HAS
HELPED TO IMPROVE
YOUR ENGLISH THE
MOST?

All four students interviewed said that English Club
had helped them to improve their English
proficiency.
Participants said that the drama clubs had helped
them the most as they were able to take part in
short performances in small groups and practise
communicating in English.

WHY DID ENGLISH CLUBS
MAKE YOU MORE
CONFIDENT WHEN
SPEAKING ENGLISH?

The chance to stand up and speak in front of others
The chance to create your own stories and
participate in short performances in front of the
class
Public speaking could be used more in future
English Clubs to improve the children's confidence.
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HOW ENJOYABLE DID
YOU FIND STORY-TELLING
AND DRAMA CLUB?

LEARNING ENGLISH
THROUGH ENGLISH CLUB
IS FUN

'Enjoyable'
2.9%

Strongly
agree
22.9%

Uncertain
22.9%

Agree
54.3%

'Very
enjoyable'
97.1%

I WISH TO CONTINUE TO
TAKE PART IN ENGLISH
CLUB IN THE FUTURE

I AM ENTHUSIASTIC TO
CONTINUE TO LEARN
ENGLISH IN THE FUTURE!

Disagree
2.9%

Uncertain
5.7%
Uncertain
17.1%

Strongly
agree
25.7%

Agree
28.6%

Strongly
agree
65.7%
Agree
54.3%

ASSESSMENT: DRAMA AND STORYTELLING

100%
OF PARTICIPANTS
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100%

OF PARTICIPANTS

All participants said that they feel

All participants agreed that gaining

more confident about the language

proficiency in English would help to

transition from primary to secondary

make the transition from primary to

school

secondary school easier. Some of the

as

they

communicate

will
well

be

able

with

to

their

most

common

explanations

were:

teachers and peers as a result of the

because all of the subjects are taught

English Clubs.

in English; the exams are in English;

100%

because English is used as the main
language

of

communication

at

secondary school.

OF PARTICIPANTS

All participants said that taking part
in English Club regularly could help
them

gain

proficiency.

a

greater

English

English

Club

would:

improve their confidence, allow them
to

gain

speaking

greater
in

competence

English,

improve

when
their

communication with different people

HOW STUDENTS PLAN
TO CONTINUE TO
LEARN ENGLISH

Through pursuing English studies
at secondary school
Through reading books

and gain a greater vocabulary.

A potential future direction is to introduce a 'buddy system' as part of the
English Clubs, allowing students who have attended English Clubs to teach
English to students who are less confident. This is a particularly promising idea
because English Club attendees were very diligent English students.
In the following years, the Education Project will need to keep track of whether
the number of students leaving secondary eduction due to the language
transition is decreasing and whether English proficiency is still a key factor in
students leaving secondary education.

ASSESSMENT: DEBATE CLUB
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DEBATE CLUB
An assessment of English Clubs (Debate Club) at
Dar es Salaam Secondary School based on a
baseline study, an end-point survey of 20
students and interviews of four participants.

HOW ENJOYABLE DID
YOU FIND DEBATE CLUB?
'Neither enjoyable or
unenjoyable'
11.8%

'Enjoyable'
29.4%

'Very
enjoyable'
58.8%

I WISH TO CONTINUE TO
TAKE PART IN DEBATE
WORKSHOPS IN THE
FUTURE
Strongly
agree
17.6%

WHICH ASPECTS OF
DEBATE CLUB HAS HELPED
TO IMPROVE YOUR
ENGLISH THE MOST?

The first two students said that
making an argument, asking and
answering questions and elaborating
on their argument in English helped
them to improve their English
proficiency.
The other two students said that
answering questions and making an
argument in English were the most
useful aspect of the Debate Clubs.
LEARNING ENGLISH
THROUGH DEBATE CLUB
IS FUN
Disagree
5.9%

Disagree
11.8%

Uncertain
17.6%

Strongly
agree
35.3%
Uncertain
23.5%

Agree
47.1%

Agree
41.2%

ASSESSMENT: DEBATE CLUB
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HOW CONFIDENT DO YOU
FEEL WHEN SPEAKING IN
ENGLISH?
BASELINE SURVEY

'extremely
confident'
15%

END-POINT SURVEY

10%
'very confident'
23.5%

'very
confident'
25%

'fairly
confident'
47.1%

'fairly
confident'
35%

'confident'
29.4%
'confident'
15%

This spread of results may be due to the students taking on a range
of different roles (e.g. major speaker, minor speaker, chairperson,
time keeper) which will have affected their confidence in different
ways. This can be seen in the students’ explanations for their selfconfidence rating as they often explained that they had rated their
self-confidence; based on the role they had taken, having the
chance to talk in front of their classmates being most conducive to
confidence.

I AM ENTHUSIASTIC TO
CONTINUE TO LEARN
ENGLISH IN THE FUTURE!

100%

Disagree
5.9%
Uncertain
11.8%

WISH TO CONTINUE TO LEARN ENGLISH
AFTER LEAVING SECONDARY SCHOOL
Participants said they plan to read books

Strongly
agree
47.1%

and

journals,

attend

different

seminars

and English conferences, various debates,
Agree
35.3%

and English courses.

ASSESSMENT: DEBATE CLUB

HOW DO YOU FEEL
ABOUT STUDYING ALL OF
THE SUBJECTS IN
ENGLISH AT SECONDARY
SCHOOL? (BASELINE)
Worried
5%

A bit
nervous
5%

Relaxed
30%
Excited
60%
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This would indicate that the students already
had a fairly relaxed outlook on studying subjects
in English at Secondary School before Debate
Club started.
In the future, this insight will allow us to focus
less on making students feel less anxious about
the secondary school transition, and focus more
on improving primary pupils’ confidence in
speaking English.

DO YOU FEEL THAT DEBATE CLUBS, IF THEY
HAPPENED REGULARLY, COULD HELP YOU
TO IMPROVE YOUR ENGLISH PROFICIENCY,
AND THRIVE ACADEMICALLY AT SECONDARY
SCHOOL?

All four students said yes.
Two students said that learning English will
increase their chances of being able to
answer exam questions correctly (most
exams are in English).
The other two students said that debating
continuously will allow them to improve
their confidence when speaking English.

These findings would suggest that
if Debate Club was run regularly, it
could have the potential to help
the students to improve their
English and to do better at school.
This shows that our model of
teaching English is effective at
improving the English proficiency
of our students.

Progress marker #9: A decrease in the number of students leaving
secondary education prematurely, due to the language transition
It is too early to know if this progress marker has been achieved. To analyse whether the
progress marker was (potentially) achievable, we asked the two teachers we interviewed
at Mlimani Primary School and at Dar es Salaam Secondary School whether they thought
that lack of English proficiency was a key reason why students left secondary school
education prematurely. They all said yes because the students struggle to cope with the
language transition from primary to secondary school and most of the school exams are
conducted in English. This again shows that we are tackling a real, evidence-based
problem.

ASSESSMENT: KOMPYUTHER
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KOMPYUTHER
An assessment of the KompyutHER programme
based on a baseline study, an end-point survey
of 20 students and interviews of four
participants.

100%
AGREED OR STRONGLY AGREED
Participants were asked if they
thought that the computer skills that
they had learned would help them to
improve their business.

2018

2019

23 participants at
the start of the
programme
dropping to around
13 by the end.

Number of
participants
remained steady at
around 13-16
participants.

Participants were clearly enthusiastic
about the workshops. The rate of
participants attending the sessions and
completing KompyutHER was much
better than in comparison to Summer
2018.

PARTICIPANTS WERE ASKED TO
RATE THEIR COMPUTER SKILLS
BASELINE SURVEY

'average'
25%

POST-PROJECT SURVEY

23.1%

'none'
75%

'average'
76.9%

ASSESSMENT: KOMPYUTHER
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POST-PROJECT SURVEY
7.7%
'fairly
confident'
23.1%

Participants said that the opportunity to give
business pitches and develop business branding
skills like poster and logo design contributed in
particular to their increased confidence.

'confident'
69.2%

WE ASKED 6 PARTICIPANTS IF THE
KOMPYUTHER PROGRAMME HAD HELPED
TO BOOST THEIR SELF-CONFIDENCE

Three participants said that the programme had
helped to boost their confidence as they had the
opportunity to speak in front of people and had the
chance to listen to inspiring speakers.

WE ASKED THE PARTICIPANTS IF THEY THOUGHT
THEY WOULD BE ABLE TO USE THE COMPUTER
SKILLS THAT THEY HAD LEARNT TO
SUCCESSFULLY IMPROVE THEIR BUSINESSES.

All participants said yes, primarily becayse because they could
publicise their businesses through social media, logos and posters.
We have found out which computer skills are most useful for the
women’s businesses, which therefore provides us with a promising
focus for future KompyutHER programmes: The interviewees often
said that Microsoft Excel and Microsoft Word, poster and logo
designs were the most useful skills which they were taught.
Emphasising social media skills next year is therefore something to
be explored.

ASSESSMENT: KOMPYUTHER
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HOW WILL YOU APPLY THE COMPUTER
SKILLS WHICH YOU HAVE LEARNT FROM
THE KOMPYUTHER PROGRAMME TO
IMPROVE YOUR BUSINESS AFTER THE
PROGRAMME HAS ENDED?

From participants’ responses it was clear that they had
absorbed the learnings from KompyutHER because
they could come up with a range of ways to apply the
KompyutHER business skills to improve their
businesses:
Advertising their business on social media and
making logos and a poster to make the business
modern.
Networking with competitors so a unique business
brand can be identified.

HOW DO YOU THINK THE PARTICIPANTS
OF THE KOMPYUTHER PROGRAMME
COULD USE THE SKILLS THAT THEY HAVE
LEARNT TO BENEFIT THEIR COMMUNITY?

All participants suggested that they should share
computer skills that they have learned with those who
would otherwise not have the chance to learn
computer skills. This suggests that KompyutHER is on
track to have a self-sustaining impact.

92%

WOULD RECOMMEND KOMPYUTHER TO
OTHER WOMEN

100%

OF INTERVIEWED PARTICIPANTS

All interviewed participants said that
they intend to continue to learn new
computer skills after the end of the
programme.

NOTE ON MEL
FRAMEWORK
Outcome Mapping, Progress Markers &
a focus on qualitative data
Outcome Mapping is a MEL technique used to evaluate the long-term impact of
projects. It does this through breaking down the 1-3 ‘intermediate outcomes’
typically found in a Theory of Change, into anywhere between 10-15 ‘progress
markers’ demonstrating more descriptively the behavioural and attitudinal
changes that occur in beneficiaries. The achievement of all progress markers
results in beneficiaries contributing to the ultimate goals of the project in the
deepest way possible. These progress markers can be categorised as ‘expect to
see' changes, ‘like to see' changes, and ‘love to see' changes.

'love to see' changes

'expect to see' changes

The most transformational behavioural and attitudinal

Superficial behavioural and

changes in beneficiaries which see them contributing to the

attitudinal changes that you see

ultimate goals of the project in the deepest way possible,

in beneficiaries immediately

long after the NGO's project has ended. This is often taken to

following a project. Beneficiaries

mean that beneficiaries truly identify with the changes

have an awareness of the issue at

brought about by the initial intervention, and that they take a

stake and relevant behaviours.

leadership role in ensuring that the project continues even
after the NGO that implemented it left.

'like to see' changes
Behavioural and attitudinal changes that
happen outside of or for a significant
time after the intervention. The nature of
these changes is more profound, as
beneficiaries attempt to reproduce the
benefits of the project in their own way,
which stems from some belief in its
importance.

Further details about Outcome Mapping can be found on the
Outcome Mapping Learning Community website:
https://www.outcomemapping.ca/resource/start-here.

